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Foreword

Over the past decade, there has been produced an abundance of literature

concerned with the education of the blind child with multiple disabilities.

Through global data collection, we are learning that this population

constitutes about 60% of the total population of children with visual

impairments. However, one topic that is seldom written about in specific

terms is the subject of play, and the teaching of young children through play.

Likewise, there are only a few publications in our field that are specifically

culturally-referenced for southern Asia, with illustrations that are culturally

appropriate....and none exist on this particular topic, to my knowledge.

The reader can therefore imagine my delight when the authors, Jayanthi

Narayan and Marianne Riggio, brought the idea of this particular book to

my attention. Conceptualized and developed while Dr. Narayan was studying

at Boston College and Perkins School for the Blind on a Fulbright scholarship,

it represents the best of what is known about young children with disabilities

learning through play activities. These activities are explained and discussed

in simple, comprehensible language with helpful illustrations to guide the

reader. Teachers, care providers and parents will find the contents particularly

useful and applicable to all their daily environments. Most importantly,

children will benefit, as they learn to play and as they learn through play.

Michael T. Collins, Director
Hilton/Perkins Program





Preface

The expression “play is a child’s work” may seem odd but through play children
learn about cooperation, communication, physical dexterity, decision making
and many other valuable skills and concepts that will serve them throughout
their lifetime. Play is not something that family members think about much,
because play is something that happens very naturally in the life of a child.

Life skills are learned by playing in surrounding with language and by having
easy access to environments that are safe and interesting in which to play.
Because the senses of vision and hearing help the child to organize the
information from the environment, it is very important to consider that the
child who is sensory impaired with additional disabilities does not have access
to the opportunities for spontaneous play and associated learning as do their
peers.  Children with sensory impairment and additional disabilities often
acquire fragmented or distorted information from their contact with people
and the environment.

In this book, we will first examine play from the perspective of typically
developing children. You may wonder why, in a book about play with children
with sensory impairment and multiple disabilities that we would begin this
way.  It is because even though a child has a disability, it is always important
to remember that they are children first who will ultimately follow similar
paths of development as their peers without disabilities. It is our challenge as
teachers and caregivers to simply think about how, in this continuum of play
development, to create adaptations that will afford the child with these
disabilities the same opportunities to naturally grow through play.

Our goal for this book is to offer a sensitization to challenges that children
with sensory impairments and additional disabilities face and samples of
ways to create enriching opportunities to learn through play.
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Creating play environment
for children

with sensory impairment and
additional disabilities

Uma is 8 months old. She looks at the bright toy suspended above her
crib and she reaches for it . She holds it with both hands. shakes it. puts
in her mouth ........ she explores and enjoys....
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Ravi is 8 months old, too. He also has a bright colored toy suspended
above the crib. But he is not reaching out.  He does not even seem to
be aware of it! Let us try to help. Let us go near him and squeeze the
toy. Wow! It squeaks! But Ravi does not respond. Oh! He neither sees
nor hears. Let us pull the toy close enough to touch his hands.  He
responds! He, too, explores the toy like Uma, just needs a little help.
All children have similar needs, but some require help to meet their
needs.  Play is a basic need of every child.

Play is an integral part of a child's life. Through play, children learn
about their environment. Objects, people, events……It is through play
that children develop communication; they learn to use their hands,
legs, and the whole body effectively. Play also enables the child to learn
the important social skills required for independent living, skills such
as cooperation, sharing, taking turns and making choices. Children
develop cognitive abilities through play, including thinking, reasoning,
problem solving, creativity, memory, and imagination.  Play is the way
children learn to experiment with and develop    knowledge of their
world.
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WHAT IS PLAY?

Play comes naturally to children. It is
◆ enjoyable
◆ voluntary: intrinsically motivating
◆ flexible
◆ nonliteral: one thing to represent another
◆ active involvement

Play does not have a preplanned objective leading to an end result.  It is
an activity in which children engage themselves actively because it is
fun and because they enjoy it. Children who are developing typically
and those with developmental delays or disorders - all enjoy play.

 When a child cannot initiate play due to his disability, - whether it is
physical (motor), sensory, and/or cognitive, what do we do?
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STAGES OF PLAY DEVELOPMENT
To create an appropriate play environment, we have to understand the
stages and forms of play that a child with typical development goes
through.

Sensorimotor Stage
David is 6 months old. Watch him tapping on his toy repeatedly, just
to enjoy the sound it makes. He looks at it, manipulates, and taps
again. At this stage children play to experience bodily sensation and
motor movements. They need sense of comfort and protection to feel
secure while they explore the world around them.

A child with multiple disabilities - say, with vision and hearing loss -
may not perceive that there are people and objects around him, looking
attractive and making pleasant sounds when interacted with or
manipulated. If the child is not stimulated with suitable toys and/or
interactions at this stage, he may miss out on this very important sensory
experience.   This stage lays the foundation for higher learning and
levels of play.
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Watch Annie! She has lovely, colorful toys all around her, so attractive
that even adults would want to play with them: a squeaky duck, a
colorful mobile that produces pleasant sounds when it moves, a tiny
car that moves when pushed, shining papers that produce sounds when
crushed, and pull toys, puppets, and drums…..

But Annie just plays with her fingers, bringing both hands together,
buckling her fingers, and pulling them apart…… Why doesn't she
play with all the toys around her? She does not know there are toys
around her. She does not see or hear. At the sensorimotor stage, children
enjoy bodily sensations and motor movements, but Annie is aware only
of her own body.  So she enjoys playing with her fingers and hands.

 How do we help Annie discover that there are toys around her
to play with?
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Exploratory Play

During this stage, the child is more focused. While she enjoys the
appearance of the toy, its sound and the feel of it, she also understands
that she causes the change by manipulating it. The car moved forward
because she pushed it, the rubber toy squeaked because she squeezed
it, her hands made a clapping sound because she brought them together
at a certain speed, the drum (or a pot) made noise because she beat it,
and so on. This understanding leads her toward intentional manipulation
of a toy or person.
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This is a continuation of the exploratory stage where the child tends to
be in control of the situation, making intentional movements to cause
a change. You will find him pushing the suspended toy to watch it
swing and come back. He might make a tower with blocks to see it get
taller, pull the string of a wheeled toy to see it follow him, or throw a
toy on the floor to see it fall with a crashing sound.  All these activities
are done intentionally by the child so that he feels a sense of control
over his world.

Manipulative Play
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A child with sensory impairment (inability to see and hear) will have
difficulty understanding the situation and taking control.  Because he
does not see or hear, he does not know that he can cause change in the
outer world.

 How do we help this child explore the environment, manipulate the objects
around him, and understand that he causes change?
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Look at Ayesha, about 3 years old, feeding her doll with a little bottle
…or is she using a small wooden peg in place of the bottle?  And she's
wiping the doll's mouth with a rag, or is it her napkin?  Here is Ahmed,
pushing a small rectangular block through his living room-no, he is
driving a car on the road! These children are substituting one object for
another, which is called symbolic play. Children typically, begin to use
their own symbols to represent objects at this stage. They use spoons
and sticks as guns, cups for drums, or Play- Doh (plasticine or chappathi
dough) to hold a party. You may find another child sitting on top of
the ladder or jungle gym and piloting his aircraft!

Symbolic Play
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As they grow older and start attending play school, children may take
the roles of teachers, parents, or peers. Because of this role play this
stage is also referred to as dramatic play. Children tend to enact all life
experiences they come across at this stage. They may refine their play
by giving it a sequence of events, and an adult can find it meaningful
and enjoyable. This stage is very important for higher, abstract learning,
as the child learns to pretend that the material is something other than
what it is. He observes and absorbs the happenings around him and
reflects it in his play. Symbolic play reveals the child's ability to receive
information, store it in memory, relate it to another situation, and
enact it. All these sensory, motor and cognitive processes are necessary
to carry out symbolic play. This stage is also known as fantasy play
since children tend to carry out a number of make believe activities.
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Once children have learned to form ideas and feelings about objects,
they gradually start to express these in words.  Children speak about
what they do. They learn to communicate, to express their needs,
feelings, and emotions. This indicates readiness for academic learning.

 How do we help a child with sensory impairment and additional disabilities
go through this stage?

In a nutshell, children go through various stages of play development, starting
from the most literal form to more abstract forms, leading to games with
rules. While play is a voluntary activity carried out for fun and enjoyed by
children, it impacts.
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FORMS OF PLAY
Children's play has several forms. Depending upon the situation, the
preferences of the child, and his developmental stage, his play forms
will vary. Forms can range from solo or solitary play to group or
cooperative play.  The various forms of play include

◆ Solitary play

◆ Onlooker play

◆ Parallel play

◆ Associative play

◆ Cooperative play

Solitary Play

Onlooker Play

Associative Play

Cooperative Play

Parallel Play
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 How do we help a child with sensory impairment and additional disabilities
go through this stage meaningfully?

Solitary Play
A young child, less than two years old, can often be found playing
alone with the objects around her, exploring, manipulating, and enjoying
the effects she has on the objects.  At these stages, she is involved with
the object and may not pay attention to other people.  She  plays alone
- this is solitary play.

Solitary Play  -  Plays Alone
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Onlooker - Watches other Children playing,
does not join

 How do we help a child with sensory impairment and additional disabilities
become an onlooker, especially if he cannot see and hear?

Onlooker
As a child grows, he gradually becomes aware that people around him
are carrying out various activities. He will often watch other children
playing, without joining them.   This is an important stage at which
the child learns to be observant. Children with visual impairment and
those with autism have a significant delay in achieving this form of
play, as they cannot / do not observe other children playing. The
onlooker stage is a foundation for associative and cooperative forms of
play and it is also important for the development of symbolic play. The
child's interest shifts from himself to others, a crucial step towards
social development.
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Parallel Play - Plays alone while others play near him

Parallel Play
Having watched other children at play, the child gradually begins to
play alongside another child, often engaging in an activity similar to
that of the other child. The children may not interact with each other
at this stage, which is preparing them for associative play. Vision and
hearing are crucial for the development of this stage. It is a challenge to
help the child with a sensory impairment to go through this stage.

 How do we help a child participate in parallel play when he cannot see
and hear?
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Associative Play - Interacts with others
while playing

 How will a child with sensory impairment and additional disabilities carry
out associative play?

Associative Play
During this stage, children interact with each other. Usually we find
them playing with others and responding to them. A child may say
what she is doing when asked, perhaps she may share a toy if requested
or request a toy from others. This interaction takes place, but the child
wants to continue what she is doing: pretending to fly an airplane,
perhaps, dressing up a doll. At this stage the child does not mind others
playing with her other toys.  It differs from cooperative play because
the child plays the way she wants to.  It is a very important stage in the
development of social competence.
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Cooperative Play - Plays in a coordinated manner
with others

Cooperative Play

In cooperative play, children may collaborate to enact a specific theme.
One child may play the role of teacher and the others may be students,
or one may act as a doctor, another as a nurse, and yet another as a
patient. The roles will be well coordinated, and we can observe the
children's understanding of their environment and experiences as
expressed through play.  This form of play lays the foundation for adult
social competencies.
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Nondisabled children will spontaneously accept children with
disabilities if we make the effort to include them in associative and
cooperative play situations. Through play, children develop healthy,
positive attitudes toward differences between people.  The play
environment is ideal for fostering such understanding.

 How do we develop cooperative play in a child with visual impairment
and additional disabilities?

Through playing and pretending, children develop receptive and
expressive language, i.e., the ability to understand what they are told
and to respond using words. They also come to use mental
representation, the ability to express emotions, to act out the role of
another person, and to differentiate reality from fantasy.

Children with disabilities do not naturally go through all the stages
and forms of play. Due to limited sensory, motor, and/or intellectual
abilities, some children have difficulties with playing. They need adults
to structure their play environment. This structure helps them enjoy
age-appropriate play while exhibiting acceptable social behavior.
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CHILDREN'S PREFERENCES
During the various stages and forms of play, children do have individual
preferences: regarding environment, toys, people, time of the day, and
the activity itself.

Age-Appropriate Toys
Watch 6-month-old Veena as she looks at a crib mobile, trying to reach
and play with it. Now give this toy to Raja who is 4 years old. He shows
no interest in this toy, but chooses to play with a toy of transport instead.
Now try giving the toy car to Veena. She pushes it away and goes back
to her crib mobile!
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Children do show preferences, no matter how young they are. Infants
prefer bright, colorful toys which they can manipulate. Preschoolers
have a preference for realistic toys. They like kitchen sets, doctor kits
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and other such toys
that encourage pretend
play.  They use one toy
in a variety of ways, as
their fantasies develop.
A spoon can be a
policeman's whistle
and a rope can become
a snake.  Pegs and
blocks can be used in a
variety of ways. These
toys strengthen motor
coordination, and
encourage problem
solving ability,
creativity, and imagination. Concepts of color, number, size, are also
enhanced by exposure to these toys. But keep in mind that this is not a
play activity, not a teaching session. Remember, play is for the sake of
enjoyment through active participation. Provide the environment and
the materials and watch the children's enjoyment! Learning happens
naturally.
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Gender Appropriate Toys
You will agree that preferences are usually gender based too. Let us
look at John and Jennifer, both in the age group of 3 to 4 years. John is
often found playing with toy cars and trucks, and blocks. Look at
Jennifer she is enjoying dressing her doll, cooking a meal with her
kitchen set and generally house keeping activities. However, earlier
research studies show that both boys and girls liked playing with puzzles,
wind up toys and colorful plastic assembling toys.  It is important that
a range of toys be available so we do not force children to make choices
that seem inappropriate to their gender.  Rather children should be
allowed to choose what they are attracted to.
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PLAY ENVIRONMENT
Play behavior of children is largely dependent on

◆ the environment in which they live,

◆ the routine they are exposed to,

◆ the influence of the peer group,

◆ the socioeconomic status of the family,

◆ the number of persons with whom they come in contact and

◆ the extent to which they come in contact with various play
materials.
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Children usually play with the objects they find around them. A five-
year-old child from a wealthy family may be flying a remote control toy
airplane, while a similar child from a less-advantaged family enjoys
flying a second-hand plastic airplane. Both are playing age appropriately
with what is available to them. It is important to encourage play behavior
in children using the existing play material around them. Children
may enjoy playing with toy sets of the kitchen utensils typically used
by their mothers. Furry stuffed animal toys are popular among all urban
children, as are action figures and dolls of all varieties.

Play is largely influenced by the child's peer group. Children often ask
their parents for the same toy that another child in the neighborhood
has. Onlooker and associative play forms the basis for this behavior in
children. Parents are the best judges about the appropriateness and
affordability of the toys their children request.
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The quality of play a child experiences also depends upon the availability
of space to play in and of other children to play with.  An ideal situation
that will encourage the all-around development of the child would
include both outdoor and indoor play, opportunities for sand and water
play, access to same-age peers, and carefully chosen toys, and supervision
by a caring adult.

The play environment has to be organized carefully. Be sure to take
into account

◆ the space available,

◆ the variety of play materials,

◆ the number of play materials,

◆ the novelty of the play materials,

◆ the appropriateness of the materials for the child,

◆ the people playing with the child (adults, and peer group) and
their familiarity to the child,

◆ ease of use , and

◆ the freedom provided by the environment for the child to think,
make choices, and solve problems.
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Allow children the freedom to play, encourage exploration, and let
them enjoy! It is all right for them to be messy while playing and
exploring, as long as they do not hurt or injure themselves or others.
Do not insist on neatness, and don't expect a certain end result.
Freedom is the key word, with safety as a precaution.

Let us return to some of the fundamental challenges that sensory
impairment and additional disabilities impose on a child's opportunities
for play.

First, we must remember that the child with sensory impairment and
additional disabilities does not have easy access to his environment.
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Our challenge is to create bridges that will enable the child to connect
with adults, his peers and his environment.

To organize our thoughts about where to begin in encouraging a child
with sensory impairment and additional disabilities to play, let us first
examine how children with sight and hearing learn about the world
that surrounds them.
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The safety and security that a child feels in the care of his mother or
caregiver gives him the confidence to play and explore. So as we think
of play, we must first be certain that the child has a strong personal
bond with the person or people closest to him. Play must begin in
close, personal environments. How is this done? It's really quite logical.

It is easiest to think about development in terms of the child's
environment. Children begin to learn about the world from the warmth
of their mothers arms and gradually expand their awareness of their
physical and social environments.  Similarly, for the child with multiple
disabilities who is learning to play, we must start small, helping the
child to feel safe and secure with a few people in a small physical space.
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COMMUNICATION CONSIDERATIONS

Personal Identifiers
A child who can easily process visual information will recognize familiar
people by sight, so we do not have to continually reintroduce ourselves.
However, the child with sensory impairment and additional disabilities
and multiple disabilities is not always aware of who other people are.
Be sure that you always tell the child, in whatever mode of
communication is natural for him, who you are before initiating any
type of interaction (playful or not). You may use a consistent way of
touching her -maybe a welcoming tap on the chest, or you may use a
tactile cue- something that you always wear or some distinctive personal
characteristic. For example if your hair is unusually curly, you might
use hand-under-hand to have the child touch your hair; this will allow
her to know who you are.

As other children with or without disabilities are introduced to the
child, be ready with tactile names for them. Even if a child has sufficient
vision to see another person, it may be difficult for her to recognize
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people if she does not process visual information well. Develop formal
name signs or tactile cues for each person who will come in contact
with the child on a daily basis, and make sure that everyone who is in
regular contact with the child knows what these cues are. Limit the
number of people who will interact with the deafblind child so she
does not become confused.

In addition to using a personal identifier, such as a bracelet or eye
glasses, it is also important to use a more formal name sign. For example,
a child might touch someone's glasses to identify him, and then be
told 'Usha" is here. This may be done by touching a signed "U" to the
child's temple area while saying Usha's name.

Image of women wearing glasses and making the "U" sign with the
child's hand under your hand.

Use your judgment about whether an individual child needs a tactile
identifier. If not, greeting children in a consistent manner will always
help to assure recognition.
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Anticipating the Activity
A child with limited understanding of formal language will always need
our help to anticipate the events that are to happen throughout his day.
We generally remember to help children anticipate routine events. For
example, we may present the child with a bath towel, and sign or tell
him that it is time to take a bath.  When it is time to play, either alone
or with another person, however, we often do not think these cues are
as important.  When a child cannot process speech for whatever reason,
we must always remember to provide a cue about what is going to
happen. This can be as simple as placing your hands in his, palms up,
to indicate a hand game, or presenting a piece of the rope that is used
to hang a swing to indicate that you will play on the swing.  When
using object symbols, make sure the child can make the association
between the object and the activity. It is important, therefore, to always
be consistent.
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Making Choices
The sighted-hearing child chooses a play activity after taking a quick
visual survey of the options available. Children with disabilities often
are not allowed these same opportunities to choose. For the child who
cannot see, hear, or process information well, we must provide access
to the choices that are available. This may be done through touch.

Hand-Under-Hand
Our goal is that all children be able to engage in more social forms of
play. When we share in an activities with children, …. will become
more interested in connecting with us as playmates;….we see us as
being like her.

When a child has limited use of vision, it is important for her to know
that you are somehow sharing in her play. As the child plays with a toy,
you can gently place your hands under hers and she will know that you
are experiencing the toy with her.
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Turn-Taking
It is important to remember to take turns with children, as we help
them to become confident enough to initiate social play. When
interacting with children who have multiple disabilities our tendency
is often to tell them what they will do next using whatever mode of
communication has been determined to be appropriate. When we take
turns in an activity, however, we set up much more of an equal
partnership with the child. The child is encouraged to tell us what he
wants. We honor his cues, and this increases his sense of mastery. This
is critical element in building a child's ability to initiate and sustain
interactions with others.

Pacing
Pacing is a critical issue that is often overlooked in our interactions
with children who have multiple disabilities. It can take extra time for
the child with multiple disabilities to process information and formulate
a response. When playing turn-taking games, remember to wait a bit
longer for the child to take his turn, allowing him time to organize his
response. If we rush our interactions, we will discourage the child from
attempting to respond. This causes what is often termed "learned
helplessness".

With these basic communication guidelines, we can now look at the
various types of play and how to help a child free access to both
independent and interactive play experiences.
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INDEPENDENT PLAY
Imagine a newborn infant in his mother's arms, and think about how
mothers and infants naturally play with one another. This image can
suggest many ideas about how to begin playing with a child who is
deafblind. Play skills begin with the child's own body and move outward.

Babies are often seen playing with their own hands and feet in the
earliest forms of play. It is often the visual lure of their limbs that
encourages this sort of play. When a child is visually impaired, however,
this play may not be as stimulating because she may not be able to see
her own hands clearly or hear her hands clapping together.

Some simple accommodation can encourage children to participate in
this form of early play. Always keep in mind, however, that we must
respect the dignity of the child. Keep in mind what is age appropriate
and also interesting to the child.

For a young child you might

◆ Paint a little girl's fingernails with
brightly colored nail polish (use
caution if she likes to put her hands
in her mouth).

◆ Make bracelets with bells or soft
textures (be sure the bells cannot be
chewed off and swallowed).

◆ Buy or make slippers with bright
designs or stripes on them.
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When thinking about independent play, always move from the near
the body to the more distant environment. Many children with multiple
disabilities have difficulty moving about in their environment, while
also encountering challenges in seeing or processing visual information
at a distance. So we must bring the environment closer to the child. In
selecting items for any play space, of course, we must first think about
safety. Do not select items that may be swallowied or that the child
may get tangled in. Many readily available items  can become very
stimulating play things, however.  For example, hanging two spoons
together will make a lovely sound when a child bats at them, and they
are shiny and visually appealing.

There are a number of ways to trigger children's curiosity and motivate
them to explore their environment.

Dr. Lili Neilson, a Danish psychologist, has invented a small
environment that she calls a "little room."  She developed little rooms
when she observed that children seem to enjoy being in small spaces,
playing under a bed or in a closet.  Often, however, the child with
multiple disabilities and visual impairment cannot access these same
experiences.

In a little room we can provide materials that are especially interesting
to a particular child.
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It is always important to think about positioning when designing an
environment for a child who has developmental or physical difficulties
in moving.  If a child has cerebral palsy, for example, it is important
that his shoulders are slightly flexed to insure maximum hand use.
Laying him flat on his back with toys dangling from above would just
invite frustration.  There are things that we can do to provide an
environment that meets the child's need for visual, tactile, and auditory
stimulation, while taking into account appropriate positioning.

Shiny foil paper and hanging pieces of brightly colored metallic holiday
decorations are visually appealing and can be crinkled with very little
physical effort. Other ideas are

◆ Brightly colored pom-poms made of yarn.

◆ A plastic bottle that has brightly colored beads sealed inside.

◆ A small, closed basket with metal jingle bells or bottle caps
securely placed inside.

Materials should be placed in such a way that they will react to any
hand movement, whether random or intentional. This is a critically
important step in empowering a child to reach out.
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Expanding the Play Area
Just as a child develops and grows, so does the size of her potential play
area. The visual lure of a bright toy or the remembered sound of a
musical toy can provide the catalyst for movement and play.  As a child
becomes stimulated by toys that are presented within her reach, she
gradually will begin to explore to find more toys to play with.

One strategy that helps a child explore to find new toys is to attach
them with string to a vest or play board. When the child drops a toy
that is attached to a cord, we can gradually help her find it by traveling
down the cord with her hands. Such activities will also help the child to
develop a sense of object permanence - that is that objects still exist
even if they are not in our immediate reach or field of vision.

A next step is to place toys
out of the child's reach and
letting her know where they
have been placed. First select
a few toys that possess
qualities that she finds
interesting. Keep items on a
particular shelf or in baskets
that are always kept in the
same place, so the child will
know where to find them.

37



As the child becomes more mobile, place items on toy shelves that are
accessible to him. When a child is visually impaired it is important that
toys be kept in consistent places so he will always know where to find
them. If you have a sufficient stock of toys you may categorize them
according to the senses that they appeal to. That is to say, you may have
one shelf of musical toys, one shelf with manipulative toys, and one
area for riding toys.

Playing One-on-One with an Adult
By playing close physical turn-taking games with a parent or care giver,
the child learns that he is like the other person in many ways. This
understanding is especially critical for children who are blind or visually
impaired as they develop their own body awareness and personal identity
- a very important step in the development of social/play skills.

Letting a young child place his hands on your head and play with your
hair is one example of a very basic and enjoyable play activity.  Caution
must be used if the child likes to pull hair.

Peek-a-boo games are also fun for all children, disabled or not. This
game can be modified by taking turns putting a cloth over the other
person's face.
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Holding a child on your lap while playing helps her to feel safe. You
might rock in a rhythmical way, then stop, wait, and allowing the child
to show you with her whole body that she wants more (usually by
continuing the rocking movement or later using another more symbolic
signal as an indicator). This procedure helps the child to be an active
participant in the game.

When a child plays these rhythmical games, she feels safe and secure in
her ability to anticipate the motor action that will happen.

Row Row Row Your Boat is another game where the child is in close
physical contact. The pushing and tugging of the game is very enjoyable
to all children. This game is also a means of encouraging imaginative
play.
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Children must always be allowed to choose to participate, or not,
in any kind of play activity.

Finger games are also fun for the child. In This Little Piggy, for example,
the child will anticipate being tickled. These games are most enjoyable
for a child who has some useful hearing. When playing tickling games,
use caution if the child has spacticity or abnormal reflex patterns.

Clapping games are sometimes a better option for children who cannot
hear a song when it is sung. When playing clapping games, it is useful
to begin with the younger child on your lap (if it is age appropriate).
For an older child, it is more appropriate to play clapping games while
seated across from one another.

As you begin playing these games with the child on your lap, remember
to place his hands over your hands. In this way, the child is given a
choice about whether or not to continue to play.
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Children with multiple disabilities, like all children, enjoy playing with
ordinary household items. Some ideas for play with household items
are

◆ Taking turns rubbing lotion on  each other's hands.

◆ Back and forth tapping games on inverted pots and pans.

◆ Playing with dough - rolling and patting.

◆ Playing with a hat, putting it on and taking it off each other.

The basic concept to remember is that we want the child to interact
freely without coercion.
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Initiating Play with Other Children
When we think about interactive play, we should reflect back upon the
basic development of play in typically developing children. The younger
child is really not very interested in what other children are doing.
Later he begins to take more interest in what others are doing, imitating
and later interacting with them.

But what about the child who cannot see the other children? Who
cannot hear or understand what they are saying? Who cannot physically
interact? How can this child become an onlooker? How can this child
begin to play cooperatively?

When we remember that vision and hearing are the senses that connect
us with the world beyond our personal body space, we realize that we
must put forth some effort to assure that children with sensory
impairment and additional disabilities and sighted hearing child
connect. Children with multiple disabilities cannot easily connect with
other children, so we must become a sort of a bridge for them.

In any environment, we must help children who are deafblind or
multiply disabled become aware of who their peers are and what they
are doing. If it can be avoided, though, avoid large groups of sighted
hearing children, as such groups are often unsafe and frightening for
the child who is blind.

Helping Peers Understand the Child's Disability
One of the many wonderful things about children is their openness.
They have not developed all of the inhibitions and uneasiness of adults.
Children are naturally curious to learn new ways to interact and are
usually quite able to routinely integrate appropriate ways of interacting
with different sorts of people.
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If non-disabled children are given information about
their peer’s disabilities, they will very naturally find
ways to include the child with a disability.

Let's return to the example of the child who is blind with additional
disabilities who needs to be greeted with a name sign or cue. Once we
talk to other children about the idea of a name sign, they will be very
quick to remember to use it. At first they will use it because it is novel,
but later it will become the natural thing to do.
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Using simulation activities is a wonderful way to help children
understand a disability. Such activities are an effective basis to help
children problem solve amongst themselves and the best ways to include
a child with a disability.

Simulations such as doing routine things with children while they are
wearing blindfolds, and getting their feedback on their feelings are
excellent learning experiences.

Accessing the Social Environment
To begin helping the child with sensory impairment and additional
disabilities establish a social connection with other children, we must
first let her know that other people are in her environment - who they
are and what they are doing. Helping the child to be an onlooker!
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We must use reasonable judgment as we proceed. We do not want to
interpret every move of every child. This is not practical, as the child
would not have a chance to play.

Before a child who is sensory impairment and additional disabilities
can gain the desire to interact with other children, he must first establish
a trusting relationship with others. When we make other children aware
of a child's disability, we have taken the very important first step in
play. In the following sections are some examples of activities that
encourage children to play together in a natural way. Remember these
are meant to help you begin to think about your specific child and your
environment.

Remember to help the children to select an activity that all will enjoy.
This is especially true in situations where there is a mix of disabled and
nondisabled children. We never want to make a child feel burdened by
the child who has a disability.
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Playing Near Other Children
All children first play alone in proximity with another child, and so,
too, can the child who is deafblind. Make the child aware of the other
children who are playing in the same water basin, and then it is fine for
each child to explore on her own. Activities such as a sandbox or water
table naturally bring children physically close to one another. Keep the
children interested by varying color and temperature when playing in
water, and by providing different types of containers to fill and dump
with sand and water. Always use caution when playing in water, especially
with children who have seizure disorders.

Playing with One Other Child
As in the example of a child and an adult playing together, children can
likewise play together in a turn-taking way. Often children feel most
secure when they are seated on similar mats on the floor and can roll a
ball or a toy back and forth.
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When we make the sighted hearing children aware of the needs of a
child with a disability, they can easily adapt a hand-clapping or other
typical children's game on their own.

The teeter-totter, or seesaw, is a popular piece of equipment found on
many playgrounds. A child who cannot see or hear well will need to
know that there is someone at the other end. Have the other child sit
first; the deafblind child then touches him and travels along the seesaw
to the other end before playing.

Stacking toys can easily be assembled in a turn-taking way.

Small Group Play
Play is meant to be spontaneous, and yet sometimes children need help
in this process. Keeping safety and security in mind, we can think about
how best to organize small groups of children playing together. A group
can comprise any configuration of disabled and nondisabled children.
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A natural way to help children get to know each other is to sit together
in a circle and sing or play a game that will introduce everyone present.

A simple children's song repeated with each child's name and a good
morning handshake is a good way to introduce those present

With a simple adaptation, such as putting a bell inside a ball, we can
involve the child in a rolling game. Then, by having everyone sit toe to
toe, the child is physically connected to his peers.

With an adult or another child as interpreter, he can roll the ball to
another child and then wait for someone to pass it back to him. The
interpreter will tell the child who has the ball at any given time.

A sheet or brightly colored piece of nylon fabric that has been cut into
a large circle can become a wonderful prop for many games. Let all of
the children hold the edge of the cloth. They can move together and
stop in rhythm with a song; they can bounce a beach ball on top; they
can take turns running underneath-the options are endless.

Playing Board Games
Board games (Snakes and Ladders, Candy Land, and others) can often
be very easily adapted to make them accessible to children who cannot
see or who have difficulties with fine motor coordination. Games like
checkers involve a board with a grid of some sort, but raising lines with
glue or twine that is glued to the board immediately makes the game
accessible to the child who cannot see. The raised lines also keep the
markers from moving.

Playing cards can be embossed with Braille or the numbers can be
enlarged to help children who are blind or have low vision.
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Your first step is to take the time to think about a game
or activity you might adapt for a child or a group of
children. The rest will come easily as you step into the
shoes of the child who cannot see or hear well.
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Outdoor Play
Simple adaptations can be made to enable the child with sensory
impairment and additional disabilities to access the outdoor play
environment. An orientation and mobility instructor can help orient a
specific child to a playground and play equipment. If an orientation
and mobility instructor is not available, use your own common sense
to devise ways to make the environment more accessible for the child.

Using rope to connect the child with the play area is probably the
simplest way to adapt the outdoor play environment.
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Conclusion
As you have read this publication, we hope that you have developed an
appreciation for the important role of play in the lives of all children. It
is often said that "Play is a child's work." Indeed, it is through play that
children learn valuable social and cognitive skills that provide the
foundation for later success in life.

In our society, we are making quick strides in acknowledging the rights
of people with disabilities to be included in all aspects of daily life. Play
is an important aspect that must not be overlooked.

We hope that this publication has given you useful ideas that are
examples of the thinking we must embrance to create opportunities for
play for children with sensory impairment and additional disabilities.
It is meant to be a springboard from which to build many fun and
interesting opportunities for your children.
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