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Preparing for Adult Life
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Neera Malhotra
What is Transition?
Life is either a daring adventure or nothing . . .Helen Keller
As we grow, we move from one stage to the next, which includes physical, biological, environmental
and psychological adjustments. Transition occurs frequently in every body’s life, and it starts early in
children with sensory impairments having multiple disabilities. It starts as early as infancy due to
intensive medical needs. Transitioning to adult life is one of the major changes that an individual
goes through and a thorough preparation towards this change helps to adapt well to the new changes.
Similarly, when we talk about a child with sensory impairment having multiple disability, preparing the
child from the beginning would help him/her to anticipate changes and develop acceptance towards
the change.
Children with sensory impairments having multiple disabilities have significant difficulties making a
successful transition from the relative safety of home and school to adult life. The type and severity
of disability can impact this, but a larger influence is the presence or lack of a coordinated plan for
transition that must start early and must involve everyone in the young person’s life. These difficulties,
and lack of employment opportunities for persons with disabilities demand providing a carefully planned
transition support to the child and his family. Successful transition from classroom to community
settings is an important goal for students who are having multiple disabilities. The kind of education
and experiences as a whole reflect effectiveness of transition. It promotes the skills that would be
directly relevant in the daily life and are appropriate for the environments in which a learner has to
participate. An effectively planned program facilitates learning to communicate which is, the most
fundamental skill required to participate in the new environment/work place and community. It is not
only critical but highly important to identify generalization of communicative competence as a focus
of instruction during transition planning process.

What are the Transitioning Process and Services?
Transition Planning : Planning for the transition to adult life should begin early. When a student and
his family are comfortable with serious thinking about future, it is important to start sharing goals or
dreams about adult life.
Forming Goals : The foundation of the transition planning is a clear and shared vision of adult life for
the student. Goals must be related to home life, work, recreation, further education, and other adult
lifestyle issues. Plan goals together as a team, based on lifestyle, preferences, abilities, and network
of the concerned student.
Involve student : In order to ensure full participation of the student in transition planning, the student
must have experiences with a wide variety of people, places and activities. Transition involves finding
direction on many important issues such as how to live, where to work, what to do during spare time,
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how to get around, and who would provide the support and assistance necessary for achieving the
goal. Past experiences will be the basis for a meaningful discussion. Assessment information, interest
inventories, alone seldom give accurate indication. The student must have real experience of a number
of different work situations at home, school, and community, and all other areas affecting adult life.

Question to be Asked for Planning
1.

What work the student will do in his adult years? What is needed for the success? what will he
do if not employed?

2.

How will the student contribute to the community and increase self esteem?

3.

What kind of daily support will the student need after growing up?

4.

What will happen when his parents are not alive? Who will take care and where will he live?

5.

What adaptations are needed at home?

6.

What will be the recreation and leisure activites for the person? What skills are needed to enjoy
in the community or at home?

7.

What additional education or training is planned for the adult life?

8.

How is the student going to make decisions and how will the student protect his self interests?

9.

How will the student advocate for himself?

10. What will be the chief means of financial support?
11. Are there medical, transportation, religious concerns which need special planning?

What is the Process of Transition?
Keeping in mind above mentioned questions, plan an Individualized Transition Plan for the child with
sensory impairment. The process of bringing in change and making the change adaptive for the
young person requires planning much ahead. The process of transition starts with identifying the
young person’s needs and wishes and developing individual plan for the future using range of agencies
and services. Community plays a vital role in the process and provides all the available facilities and
resources towards achieving the set plan. The purpose of Individualized Transitioning Plan developed
by a multidisciplinary team with the participation of the student and family is to develop specific
transition goal, and preparing and assigning responsibilities to all the team members to ensure that
the goal is achieved. Community living and integrated employment are emphasized as goals for the
students.

What is Meant by Personal Futures Planning (PFP) ?
Personal futures planning is the strategy that leads towards effective planning for persons with multiple
disabilities to develop individualized transition plan. It involves brainstorming and problem solving
process done by the people involved. This planning process involves those who care about and are
close to the focus person. This can include family, friends, advocates and service providers and of
course, the focus person himself. This small group focuses on opportunities for the person so that
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may successfully develop relationships, be involved with the community, have control over his life,
and develop skills and abilities necessary to reach the goals. A personal futures plan is a vision. It is
a person’s and family’s vision of what that person wants to be and wants to do. The plan changes
accordingly as new opportunities and obstacles arise.
The main focus of PFP is on the skills, talents, and abilities of the person—never on what s/he
cannot do. Personal futures planning is “person-centered”. It differs from other planning programs in
that the focus is not on services. Rather, it focuses on exactly what needs to be done to allow the
person to fully participate in the society. Once this is determined, the individuals involved in the
planning do what they can to make it happen. Personal futures planning is about not always relying
on the formal service system, but relying on friends, neighbours, family, and others in the community
who can often accomplish what the formal service system cannot. Personal futures planning does
not start from the idea of what services are available (and then fitting the person into the services),
but rather what the person wants and needs, and then building a life around those dreams.
Activity : Write a one page description of why you think this planning process is important
for students with disabilities. Also, imagine using this for a person without disabilities and
include your thoughts and/or ideas about this.

What are the Steps at Different Age Groups for Transition ?
Early Adolescence
•

Refer the adolescent with multiple disabilities for suitable program/services. The referral should
include the most up-to-date vision, hearing and medical information in addition to educational
reports.

•

Refer the student to appropriate service with a statement of transition service needs.

Four to Five Years Prior to Leaving School
•

Consider updating or initiating a Personal Futures Planning or similar activity to gauge interests,
abilities, supports and needs of the student.

•

Assess receptive and expressive communication skills with consideration toward adult
communication needs. If needed, consider expanding the forms or depths of student’s
communication array.

•

Conduct a vocational assessment to further clarify the student’s interests and abilities. This
assessment should be conducted with the input and assistance of family and professionals
knowledgeable on the unique needs of students with vision and hearing loss.

Two to Three Years Prior to Leaving School
•

Update current status of vision, hearing and other pertinent medical conditions.
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•

Reassess current and future receptive and expressive communication needs, including the use
and appropriateness of objects, touch cues, symbol systems, signs, large print and Braille.

•

Assess needs and provide training on any assistive devices for vision and/or hearing, such as
hearing aids, Frequency Modulation (FM) systems, phone amplifiers, magnifiers or closecircuit
television (CCTVs). Conduct assistive technology assessment with consideration toward students
possible post-secondary setting. This assessment should be completed with the input and
assistance of family members and professionals knowledgeable on the unique needs of students
with VIAD. Assistive technology assessments should include, when appropriate, use of computer
technology such as screen readers, scanners, screen enlargement software, and/or Braille output
software and devices.

•

Assess orientation and mobility needs in current and possible future environments.

•

Refer the student to the placement person from the school for exposure visits and employment
experiences such as laundry skills horticulture, bakery units and others for wide understanding
of various jobs.

•

Update Personal Futures Plan. Through this process, identify potential future living, working
and/or educational environments appropriate and accessible to the student. Arrange to visit those
potential sites with the student to gauge appropriateness and accessibility with or without
modifications.

•

Develop a list of support services needed and agencies available to provide students with
successful transition to post-secondary environment.

What are the Prerequisites for Planning an Effective Transition ?
As with any other young person, different needs must be taken into consideration, before planning a
transition plan. Addressing these needs will have an impact on the success of the person with VIAD
to manage and cope with future work life. Some of the words are listed below.
Physical
•
Nutritional and growth needs after puberty
•
Health needs
•
Personal hygiene and sanitation needs
•
Privacy and physical exploration
•
Grooming
Emotional
•
Self Determination
•
Self esteem
•
Love and belongingness
•
Independence and self respect
•
Self identity
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Social
•
Friendship
•
Bonding
•
Social perception
•
Gender roles
•
Fashion and trends
•
Peer
•
Moral
Communication
•
Sharing
•
Reading and writing
•
Choice and brand
•
Self expression
Work and Recreation
•
Money and earning
•
Economic independence
•
Materials and services
•
Savings and insurance
With adequate ‘work’ or ‘work-like’ experience, adolescents with VIAD over a period of time, gradually
understand the following:
•

Entitlements, depending on employment status (permanent or casual). Some of which include:
-- Casual leave
-- Superannuation
-- Sick leave
-- Holiday
-- Maternity leave
-- Employer’s responsibility

•

Access

•

Safety and security

•

Motivation

•

Work environment

•

Self Responsibilities
-- Dress suitably
-- Always be punctual
-- Listen carefully
-- Ask questions when not sure about something
-- Avoid all forms of discriminatory behaviour

•

Workplace harassment.
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•

Positive attitude makes a constructive difference in the workplace
-- Contribute to a better work environment
-- Be more productive
-- Be appreciated by others including management

•

But
-------

if positive attitude is not developed, they may
be less productive
complain a lot
blame others for their negative feelings
attract people with similar poor attitudes
contribute to an uncomfortable work environment
not be appreciated by people who are making an effort

a) Having good interpersonal communication skills : Interpersonal communication skills refer to
the way of communication and is the most valuable workplace skill. People with good interpersonal
communication skills tend to get on better with people in the workplace and enjoy more fulfilling
careers. Interpersonal communication skills refer to much more than how well or clearly one expresses
self. It also includes :
•

Positive body language including facial expressions

•

How one says things

•

How well one listens

•

Respecting the opinion of others

•

Knowing when to stop talking to let others speak

b) Learning to negotiate : Sometimes, there are aspects in the workplace that one would like to
change or implement, taking into account the openions and priorities of others. Negotiation in the
workplace on minor matters such as lunch and / or taking break are also essential to be consedired.
On some occasions, one needs to negotiate matters that are very important. These may includes job
duties, hours of work and location of work. It is important to note that learning how to negotiate in the
workplace does not mean that one will get what one wants every time. Part of negotiating successfully
is learning how to compromise also.

What are the Opportunities to be Given for Effective Transition plan?
Adoloscents with VIAD need opportunities to:
•

practice self-determination,

•

develop and clarify their interests and abilities,

•

develop independent living skills to the greatest extent possible,

•

learn methods to increase the depth and breadth of social relationships,

•

experience a wide variety of employment settings and activities.
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In addition to the global transition needs stated above, some areas of need are unique to those
adolescents who have a combination of vision and hearing loss. These needs vary from individual to
individual and can vary between environments. For example, a teenager who is deafblind may move
easily around the home he has lived in but may struggle and become fearful in new environments.
Individuals who have had hearing and vision problems since birth or early childhood often have gaps
in their knowledge or experience base which have nothing to do with intelligence or skill level.
Throughout the life of an individual who is deafblind, communication often remains the primary
challenge. It is important throughout the educational life of a child with sensory impairment /multiple
disabilities, to assess communication needs and goals with an eye toward expanding the range and
depth of communication skills, including those that will be most useful as an adult. Communication
skills for children who are deafblind can range from spoken, written and/or signed formal language
all the way to using behaviour cues as the only means of expressing wants and needs. It is imperative
that all forms of communication by a child be respected and that they are in an environment which
encourages both their expressive and receptive communication attempts.
Orientation and mobility is an area vital to individuals with a vision and hearing loss. Employment
opportunities are often limited for young people who are deafblind for a number of reasons. For
adults with deafblindness, the lack of accessible transportation has been and continues to be a
significant barrier to employment. Most commonly, parents indicate that they did not think their deafblind
child was capable of working. Part of this feeling may stem from the fact that many young people who
are having sensory impairments also have other significant physical and cognitive disabilities. Another
reason for limited employment opportunities may be that young persons who are having multiple
disabilities, often have limited life experiences that have not allowed them to see and interact with a
wide range of jobs.
Activity :
Think and answer following questions before you plan for an effective transition curriculum.
•

What settings will provide the richest work environment?

•

What supports need to be in place to facilitate transition – training, recreation, technology,
accessibility, adult support...

•

How will others in the environment learn the communication methods used by this young
person?

How to Develop An Appropriate Transition Curriculum?
After an initial comprehensive assessment, the individual transition plan needs to be developed along
with the family members. Careful consideration of the informed choices to the individual and his
family must be taken during the process. Expression of choice and changing needs and profile of the
deafblind person must be kept in mind while planning. One must gather adequate information and
knowledge about services for young adult in advance. Let us consider the example of Kavita.
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Kavita, aged 16 years, has sensory impairment and multiple disabilities. The initial phase included
gathering of detailed information about Kavita’s interest and preferences and identifying adult living
objectives and priorities for instruction. The information gathered helped the team to identify the
needs and mother’s expectations from the program. The information would immediately influence
the kind of goals the educational team will be selecting for Kavita.
Effective coordination of services and case advocacy are necessary for the smooth transition from
school to gainful employment.
In case of Kavita, her transitioning plan, centred on identifying activities that she enjoyed. These
activities were incorporated into the plans for her curriculum. Other activities that were already going
on were replaced with more functional and age appropriate ones that she enjoyed. In addition, since
Kavita liked participating in domestic chores, opportunities that would support and expand her
preference were selected. Successful acquisition of skills and their generalization to other natural
settings and routines are most likely to occur in the context of preferred activities in natural settings.
Generalization of skills is a difficult step to learn for our learners from school to everyday new situations.
Training in natural environment gives several natural cues that support, prompt, direct and reinforce
the right behaviour. In addition, activities the student prefers motivate the student and reinforces her
efforts.
The team found that Kavita liked participating in domestic chores and opportunities were selected
that would support and expand her preference by developing a vocational option based on it. But,
realized that her interest needed to be developed for it to become a viable job skill. She was first
placed at school canteen; this gave her an immediate opportunity in a familiar setting to perform real
work and transform her domestic interests into work skills. In addition, it provided her the chance to
learn other related skills appropriate to an actual work environment.

What is the Role of Environment?
Transition plan for a persons with multiple disabilities requires constant environmental support, which
enables them to participate more fully in their daily lives. When we consider transition plan, we
consider the present and the future environments in which a student is likely to participate. The
student’s potential responses and preferences for activities in these environments are therefore
assessed.
The team members working with Kavita, observed and recognized, Kavita’s happiness in helping in
kitchen, which led to plans for vocational experiences in the area of food services. Orientation and
Mobility instruction was added to Kavita’s ITP to prepare her for greater independence in the
community, as well as at work. In addition, communication goals were integrated in the plan.

What is Spontaneity and Generalization of Skills?
The ITP goals should focus on the development of communicative competence in meaningful functional
activities including instruction on the use of situational cues for establishing spontaneity and
generalization. Spontaneity refers to the learner appropriately conveying her need on her own like “I
need help”. Generalization refers to when it occurs in a variety of settings (for example, learner
communicates that s/he needs helps whether at home, at school or at community.) Spontaneity and
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generalization are two important skills that enable the learners to become independent. An instruction
in the activities that are of interest and are preferred in their natural settings creates numerous
opportunities to support emergence of spontaneity in skill and communication. Varying the activities
in which the learner participates, where they take place and with whom they are performed promotes
generalization. Some skills are likely to be needed in a variety of situations. This promotes the use of
environmental cues that define the activity as it needs to be performed.
Kavita may need to know how to request assistance at work or at home, while travelling or while
purchasing food in a store. Kavita will be taught to go to the market/shop and indicate that she needs
help by pointing to a picture/or as decided by the instructor. When at home, if she is unable to do
something on her own, she will be able to let her mother or other family members know that she
needs assistance by signing ”help”, when she actually requires help.
Environmental cues : Environmental cues are identified and strategies to reduce regular prompting
by the teacher are gradually reduced. Opportunities are created for the learner to express his needs
on his own throughout the day.
The principles of planning for transition plan outlined in this module are important for all learner’s
programmes. However it is essential to individualize planning efforts by taking students' strengths
and needs into account. This holds true for all those having sensory impairments along with multiple
disabilities.

Things to Remember
•

All programming efforts should be based on the assessment of the learner’s preferences and
interest and the goals considered important for life at home and for future.

•

Programming efforts must be evaluated on the extent to which the learner achieves independent
living, participation in the community, productive employment, and self satisfaction.

•

The purpose of transition goals and activities is to prepare learners to move smoothly from
school to post school life. Hence it is important to involve students while setting goals.

•

In addition to communication, orientation and mobility, as well as life skills, one should focus on
other specific tasks also that will help the learner gain independence as a young adult leaving
school.

Reading List :
Alsop, L. (Ed.). (2002). Understanding deafblindness: Issues, perspectives and strategies (Vol. 2). Logan:
Utah State University, SKI-HI Institute.
Wiley, D. (2004). When planning for adult life, how is a “life style” different then a “program”? See/Hear Newsletter, 9(1), 29-34. Austin, TX: Texas School for the Blind and Visually Impaired. Retrieved November 12,
2008 from http://www.tsbvi.edu/Outreach/seehear/winter02/iep.htm
Workshops, Inc. (1998). Life skills for vocational success. Birmingham, AL: Author.
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Vocational Training and Independent Living for Young Adults
with Vision Impairment and Additional Disabilities
Reena Bhandari
Sanjay Mungi
Archana H. Joshi

Introduction
‘Begin with the end in mind’ Steven Covey
The life of an adult is basically different from the life of a child. Adults want to take care of themselves,
run their own lives, learn, work and relax. They like to have friends and partners; they arrange their
daily routine according to the needs of everyday life or according to their job conditions. They make
plans for their future. They give reasoning for their acts or their opinions about any happening. They
can express themselves comprehensively and confidently. They buy materials according to their
needs and future. They pay attention to their belongings, wealth and properties. They enjoy their
happy moments and leisure time; they look after their interests and values.
Work is an important area of the life of every adult. It
helps build self-esteem and confidence, and makes him
feel that he is a productive and contributing member of
his community. However, work alone is not enough. To
be a contented and complete person, we also need to
have other areas of interest outside the work situation
such as hobbies, interactions with friends and family and
so on.
How about adults with VIAD? Can they lead happy and
productive lives? Can they be independent in their work,
in making decisions, in managing their money, or even
getting married? Can they be participating members of
the community?
As young children with VIAD grow into puberty and become young adults, their families begin to
worry. They worry about the future. Questions uppermost in their mind are - who will look after their
child when they are gone? Who will manage his finances? Will he be loved and treated well? They
rarely worry about whether their child will find a suitable job or if he will be financially independent.
This is because they perceive their child as requiring life-long care and support, and always being
dependent on others.
With early intervention and appropriate education during the early childhood and teenage years, a
young adult with VIAD can move from a life of dependency to one of independence. He may lead a
life of complete or partial independence. The extent of independence will depend on the severity and
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combination of disabilities, and whether the young adult has had the opportunity to develop to his full
potential. To be effective at work, an adult needs to be as independent as possible in communication,
self-care, personal hygiene and social skills. A transition plan in school prepares the student with
VIAD for work by exposing him to a variety of experiences that simulate work situations in order to
determine his aptitude and interests for certain jobs or skills. To make an effective transition plan
there is a need to assess the vocational skills. (see appendix)
An effective transition plan or portfolio enables a smooth
transition of an adolescent to a vocational program which was
already thought of and put in place before hand. It is based on
the student’s individual strengths, abilities and interests, and
reflects the desires of the student and his family. Work
placements and experiences in the home, school and community
help build self-confidence and prepare a young person for work
situations. Some examples of work experiences in the school
are, sorting and delivering post, laying the tables at meal time,
taking food orders and watering plants. Work experiences in
the community include greeting customers at a restaurant,
stacking materials at a store, collecting and delivering laundry,
filling glasses of water and so on. At home, families need to
involve the child by giving responsibilities that may involve
activities such as washing and sorting clothes, laying the table,
stacking dishes, watering plants, cooking a complete dish or
meal or even a part of it like sorting, peeling, or cutting
vegetables and fruits. All these various experiences help develop
good work skills, work habits
and
help
build
an
understanding
of
the
relationship
between
constructive efforts and
monetary rewards. Work
based learning during the
school years leads to better
post school options and can
be a stepping stone to future
employment.

Mita is a young girl who has deafblindness. She is independent in self-care activities and in mobility
at home. She washes her clothes by hand, hangs them to dry, irons them and stacks them carefully
in her wardrobe. Mita also helps her mother in the kitchen by washing, cutting and peeling
vegetables. Is working in a laundry or restaurant near her home a possible job option for Mita in
the future?
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Transition Portfolio
Irrespective of where an individual with VIAD will be placed for work, it is useful to develop a Transition
Portfolio for him at the transition or pre-vocational stage.
A portfolio is a collection of work that demonstrates the abilities, skills, and preferences of an individual
(Bridgeo, Gicklhom & Zatta, 2007). It is a pictorial representation of the individual’s abilities, interests
and strengths. It gives information about his likes, dislikes, dreams, fears, social connections, and
anything more there is to know about him. It can be a powerful tool of advocacy for the individual and
his family, and also enables the employer to understand the individual with VIAD. The student himself
must be involved in the planning process as far as possible.
Through the use of photographs, videos, drawings and so on, a portfolio provides complete information
about a person with VIAD. It starts with
•

an introduction of the person as an individual – a few lines about himself

•

his medical needs and profile including extent of disabilities

•

how he communicates ( such as signs/AAC/pictorial symbol systems)

•

how he interacts with others

•

his strengths, preferences for work and hobbies.

•

samples of reading and writing work, if any, in print or Braille

•

various tasks that he carries out - evidence of his strengths and abilities in the work environment.

•

adaptations, assistive technology and strategies that support him in his work such as appropriate
lighting, colour, contrast, use of computer with Jaws software, switch, Braille embosser, jigs,
amplification, hearing aids, calendar systems

•

references from people or places he has had work experiences with

Here are some strategies to encourage a student with VIAD to acquire concepts and skills related to
a task:
•

The activity needs to be done in a functional, meaningful and motivating environment. If a student
is to gain work experience in working with plants, place him in the local plant nursery where he
can work with the soil, water the plants, pick flowers, and pack them for sale.

•

Break tasks into small easily achievable steps. Establish repetitive routines to encourage learning
and memorization of skills.

•

To help the student get the ‘larger
picture’, tasks need to be related
to bigger projects. Students get
an idea of assembly line work
when they realize that other
students are also involved in the
project, such as in a ‘ladoo’
preparation activity or in making
envelopes or greeting cards.
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•

Tasks need to have a purpose. For instance, if a student has made a necklace even if it is for
purposes of gaining practice, do not break it in front of him immediately for reusing the raw
material. This will make him feel that the activity was meaningless and he will end up feeling
frustrated.

•

Expose the student to different activities, keeping in mind his age.

•

Teach appropriate work related behaviours and social skills such as coming to work on time,
greeting others, completing a task even if he is not in a mood, tidying up the work place at the
end of the day and so on.

Vocational Training
The world of work is a place for individuals to share skills and knowledge, socialize, create a sense
of accomplishment, and build self-esteem. (Perkins Activity and Resource Guide, 2004)

Why is Vocational Training Important for a Person with VIAD?
The aim of vocational training for a young adult with VIAD is to achieve independence, attain
satisfaction, social integration and a better quality of life.
A Vocational plan is an individualized, systematic plan developed as a Personal Futures Plan or a
Person Centred Plan in which the young adult, his family and close relatives and friends who know
the student well and vocational trainers are part of the planning process. It identifies the young
adult’s strengths, interests, family background and family aspirations and provides skill development
for independent work, living and participation in the community. It looks at the young adult’s life and
needs minutely, understanding his strengths, interests, preferences and abilities. It also takes into
account, the adaptations of materials and the environment he will need to communicate with others
and work independently, the place he will stay, mode of travel he will use, what he will do in his free
time, whom he will socialize with, and so on. Suitable job options are identified for placement, keeping
in mind the environment in which the young adult will live and the supports that he will require to
function at an optimal level.
This plan continues to build up on the critical areas of learning from childhood – including the
development of communication and language, self-care, orientation and mobility, cognition, fine motor
skills, social and emotional skills, and includes new areas such as work skills, work habits, interpersonal
skills, concepts of time and money, independent living, decision making, job responsibilities, recreation
and leisure skills. Building confidence, self-esteem and positive attitudes in the young adult with
VIAD is also important as these attitudes will ensure his happiness and success in life.

What are the Important Areas of Development and Training for A Young Adult with
VIAD?
a)

Work related skills and concepts

Young children without disabilities observe people doing a variety of jobs on a day-to-day basis.
They see, practice and experience different jobs as they grow up. For example, their parents going to
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work, the postman/courier man delivering letters, the gardener tending to the garden, the cook
preparing meals, the security guard keeping a watch on their house or the bus driver driving the bus.
This in turn helps children develop dreams and hopes of future jobs and link it to work for money.
Thus so much information is learned incidentally which helps a child without disability build concepts
of the work that people do. These experiences are not easily available to children with severe
disabilities.
To develop work related skills and concepts, a young adult with VIAD needs to learn specific skills in
the work setting. Depending on the combination and severity of disabilities, a young adult may be
given training in general work skills which can be used in different work situations, or he may be
trained to work only for a specific job or in certain skill sets with suitable adaptations, such as the use
of jigs, appropriate lighting, seating and communication modes provided.
b)

Communication and Language :

The development of communication skills for a young adult with VIAD is most crucial and essential.
He must have a need and reason to communicate and know language and vocabulary related to his
work. Persons with VIAD use different modes of communication such as touch cues, object symbols,
sign language, tactile sign language, gestures, picture symbols, speech reading, print, lip reading
and braille. A person may use one or more of these modes based on his individual abilities and
needs. He may also use different modes for receptive and expressive communication.
When planning a vocation for a young adult with VIAD, keep in mind, the communication environment
of the work setting.
•

Will the place provide a rich communication environment?

•

What supports are needed to facilitate communication such as interpreters, adaptive equipment?

•

How will others in the environment learn the communication methods used by this young adult?

c)

Social, Emotional and Interpersonal Skills :

Developing social skills increases opportunities for interactions with others at work and also provides
opportunities to develop friendship. At work, the young adult with VIAD will be required to greet
others, wait for his turn, work in cooperation with others, and spend his lunch and free time with them.
It is also useful to encourage socialization with persons without disabilities so as to increase the
comfort levels between a person with VIAD and those without disability. This can be done through
planned regular interactions with members of the local community by participation in activities such
as sports, celebration of festivals, picnics and outings. Healthy and regular social interactions with
the community will lead to awareness, acceptance and respect of the abilities of people with disabilities,
thus leading to more job opportunities and support.
d)

Orientation and Mobility :

A student with VIAD may have learnt to travel independently in familiar surroundings such as his
home or school. However, as a young adult, he may need to travel in familiar and unfamiliar areas
using public transport. He will need to know bus routes, train stations, and to request strangers for
assistance. He will also need to learn how to move around safely in his work environment.
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Young adults, especially those with severe disabilities involving physical and cognitive areas may
not be motivated to travel independently. It is important to ensure physical access and effective
communication to encourage them to achieve a maximum degree of independence in movement and
travel.

Trishala aged twenty, is blind and has bilateral mild hearing loss. She uses her residual hearing as
the primary sense in outdoor travel. She communicates through speech and travels independently.
Ishmit aged eighteen is blind and has profound hearing impairment. He depends largely on his
tactile and olfactory senses to identify familiar places and to orient himself to railway stations and
to the railway bridge that he passes on his way to his workplace and back.

e)

Basic Math, Time and Money Management

A young adult needs to know numbers, use of money,
simple money handling,concept of time, reading and
writing. These skills of basic math and money
management will enable him to work, shop and travel with
minimum support.
Based on his sensory, cognitive and/or additional
disabilities, a young adult with VIAD can be taught skills
at different levels. For example, if he is going to work in a
book store, he can be taught the skills of managing the
store, including keeping stock and accounts; or at a very
basic level, he can learn how to sort and/or pile different
books such as notebooks, long books, graph books, and
so on. In money concept, if the young adult has limited
math skills, it may be easier for him to learn whole numbers
with notes rather than with change. He also needs to be
aware of reading a clock, relationship of ‘time’ and
‘duration’ and the ability to complete tasks before the
deadline, punctuality – in short, concept and management
of time.
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Amrita, a young woman with deafblindness, works in a sheltered workshop environment. She is
paid on the first Friday of every month. Amrita travels by public bus to the bank with her mobility
teacher where she has an account. She deposits her earnings in her account and withdraws some
money for personal expenses.
Asha is 20 years old, and has intellectual impairment in addition to her vision and hearing loss.
She packs sandwiches at a food stall and also helps in selling them. She smiles at customers,
hands over a packet of sandwiches and takes Rs.10 for each packet.

f)

Self Care, Health and Hygiene

Self care and personal hygiene includes bathing, grooming, combing hair, trimming fingernails, getting
a haircut and so on. In addition, for a young woman, training in self-care also includes menstrual
hygiene including use of appropriate steps and sanitation to stay well during this period. For a young
man, self-care includes his ability to shave, apply aftershave lotion and so on.
Appropriate dressing includes wearing clean, presentable, age appropriate and occasion appropriate
clothing. To increase independence in dressing, adaptations in clothing such as velcro in place of
buttons, tactile markers for front and back of shirt/dress and so on are helpful.
Good and healthy food habits include skills in self feeding, choice of food, serving oneself, use of
appropriate plates, spoons, use of table mats and disposal of left over food and cleaning of used
vessels.
Development of self-care skills is closely linked to social skills leading to easier acceptance of the
person with VIAD in groups. Cleanliness is a habit which needs to be cultivated for a healthy living.
Appropriate training ensures that adults with significant disabilities too can lead a clean and healthy
life. A person with VIAD who needs assistance in bathing can learn to communicate his discomfort at
not being bathed on time, make a choice in dressing and so on.
Shikha is totally blind and profoundly deaf. She is fiercely independent in the areas of daily living
and self care. Shikha changes her dress daily. She will even change her clothes if she sweats
after an outdoor or physical activity. She has the concept of new clothes, washed clothes and dirty
clothes including socks and handkerchiefs through her sense of smell. This is the result of consistent
training while she was at school.

g)

Independent living

Independent living includes all activities that help a person live his life without support. This includes
activities in the home such as cooking, dusting, washing utensils, sweeping, mopping, ironing clothes,
changing bed linen and table covers and activities outside the home such as shopping and paying
bills. The development of independent living skills is important. If the young adult with VIAD lives with
his family members, they value his contribution even if it is partial, and if he lives away from home,
these skills become important and necessary.
A young adult with VIAD may learn to cook a full meal or he may be able to do a part of it, such as
peeling/chopping/washing the vegetables or fruits. In the same way, he may be able to clean the full
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house independently, or he might be able to clean only one area of the house with assistance. What
is important is developing a sense of responsibility and understanding of looking after oneself and
the surroundings he lives in.
h) Recreation and Leisure Skills:
Recreation is another basic need in all our lives.
We all have our own ways of unwinding and relaxing, be it by playing a game, going on a holiday, a
visit to the garden, eating out at a restaurant, shopping, active sports, exercising, watching television,
listening to music, gardening or “anything that we like to do other than routine work/activity”
Sensory and / or severe disabilities in an
individual lead to a feeling of isolation and
a sense of disconnection from people and
the environment. A hobby and preference
for an activity helps the young adult with
disabilities relax and cope with challenges
of life. However, to discover his preferred
activity, a young adult with VIAD needs to
be given varied experiences and exposure
to different activities. In time, he will find
his favourite activity, which may be playing
a board game, listening to music, knitting,
cooking a snack or meal, sitting on a
swing, or even a car ride.

How Can We Create A Suitable Learning Environment in A Vocational Program for a
Young Adult with VIAD?
A suitable learning and working environment will assist a young adult with VIAD to acquire skills and
work to the best of his ability. This can be created by
•

Placing work materials in an organized manner in trays with separators if required. Shelves
need to be easily accessible and labelled with print/pictures/Braille/ or tangible symbols so that
the young adult can independently pick up work materials and put them back on completion of
work.

•

The use of a calendar system to help establish routine and anticipation. For example, to create
routine, the young adult can wear an apron at the beginning of work and hang it on the hook on
completion of the work activity.

•

Giving tasks at a current and comfortable performance level. Avoid creating frustration by giving
very difficult tasks. Introduce more complex tasks gradually.

•

Being creative in designing jigs for a person with vision impairment. Jigs enable him to carryout
activities such as folding, stapling, or pouring with relative ease.
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•

Pay close attention to the lighting, and contrast of background and work materials to increase
visual efficiency.

•

Link pay with work output. Initially, money can be given at the end of the week to help him to
connect the work to earning.

•

For persons with additional cognitive impairments who do not have a concept of money, they
may be given their favourite food item or activity like listening to music immediately on completion
of the task which will be more meaningful to them. His monetary earnings can be saved by his
guardian with the intentions to spend for the persons with VIAD who has earned it.

Work Options
Various work options may be considered for a young adult with VIAD such as open employment,
sheltered workplace and supported self-employment, both in urban and rural settings. People with
disabilities, their families and advocates must choose the one that is best suited to their own values
and lifestyles. The decision as to which work option is best for a young adult with VIAD will depend
on:
•

his level of independence in work, communication and mobility

•

the supports that he will require in work place such as assistive technology, adaptations to the
environment and access.

•

his social interaction skills

•

opportunities and resources available in his city/village/hometown for work.

Open Employment
In an open employment setting, a person with VIAD works alongside people without disabilities. The
vocational instructor, family member or someone who knows the individual well tries to find a match
between the needs of the individual (his strengths, abilities and interests) and the requirements of
the job and employer.
To be successful in such a setting, the young adult with VIAD needs to be self-reliant in all areas of
work, communication and self-care. He needs to have work related skills such as understanding
employer/employee relationships, to be at work on time, working for a specified number of hours,
completing a job even if he is fed up, the ability to ask for assistance, working in cooperation with
others, and so on. However, most individuals with VIAD do require the support of a vocational instructor/
counselor/ parent or anyone who knows him well to find a suitable job. This person acts as a facilitator,
who tries to match the needs of the individual with VIAD and the employer. He supports the individual
with VIAD in applying for the job and during the interview process. Once he is selected, the counselor
facilitates the appointment process. He ensures that the young adult with VIAD has access to
appropriate assistive devices, suitable adaptations in lighting, assistive devices and physical access.
The counselor also trains the work supervisor in alternative communication modes such as sign
language and communication cards. As the young adult learns the required tasks to be performed,
the counselor gradually reduces assistance. However, the counselor continues to provide on going
support through advocacy, sensitization of employers and encouragement.
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For persons with disabilities, work in an open employment setting is the ideal option as it encourages
inclusion and offers opportunities for the development of confidence, self-esteem and living a life of
dignity and respect.
Meet Zamir…
Zamir is a very bright young man who has deafblindness. As a young student at Helen Keller
Institute for Deaf and Deafblind (HKIDB), he very quickly absorbed language, communication,
knowledge about the world, and independent living skills including independent travel. In the
vocational training unit of HKIDB, Zamir learnt to make candles, files, envelopes and do assembly
work. In the Mini Computerized Braille Press, Zamir learnt to work on a computer with the support
of adaptive technology which allows him use the computer independently, including email
correspondence. The Director of the Hindi film ‘Black’ took Zamir’s support to teach sign language
to the lead actor and actress of the film.
Zamir applied for the job position of Advocacy Officer, with an international NGO working for
people with deafblindness in India (SENSE International, India) and was selected for the post. His
employer has provided him with a computer with adaptive technology. An interpreter supports
Zamir in communicating with others. Zamir is now married and father to a little girl Zoya, who in
his words is “now 4 months old and very sweet, smart and strong little girl”

Zamir at work

Wedding picture of Zamir

Sheltered Employment
Sheltered employment is a good option for individuals who require a supportive work environment.
Specific vocational skills evaluations are done and a vocational skills training program is developed
for each individual. Adaptations to the environment encourage maximum independence and
productivity. A wide range of persons with VIAD can be accommodated in such a setting.
In a sheltered environment, one can
•

organize space - use of trays/cutting boards, working from left to right, organize materials and
keep them away after use

•

provide structure and routine

•

provide adaptive tools and equipment including jigs
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•
•

provide opportunities for choice making,
encourage socialization and give time for recreation and leisure activities

There is more tolerance for an individual’s special needs such as time off, health issues and training
in adaptive skills if required. Specific therapy needs can be done through functional and meaningful
tasks. For example, if an individual requires to use his hands or walk, his work can involve braiding or
watering plants in the garden. Thus each person’s skills, work preferences and needs can be kept in
mind to.
Yogesh prefers to sit in one place and is good with his hands. He loves working in the jewellery
making unit where he threads various semi-precious stones into necklaces and bracelets.
Kailash does not enjoy sitting in one place for long periods and likes to move around. Keeping this
in mind, his vocational instructors placed him in the plant nursery unit where he waters the plants,
carries materials, and so on.

Supported Self Employment
In our country, supported self-employment is often the most practical employment option especially
for persons who stay in remote areas.
Based on the individual’s strengths, interests and skills, a business is initiated. A survey of the market
is also important to ensure that there is a need for the product. Often the family members are also
involved in the venture.
Training should to be given to the person with VIAD in running a business. For example, in sourcing
materials, making the product, pricing and marketing the product, banking, applying for a loan, they
need help and support. In addition, the individual needs to have relevant travel skills, and
communication skills. and must be self-reliant, and have the skills to complete a job fully.
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Persons with disability and those without can become partners in a home industry. Several jobs are
possible depending on the local produce and industry. Cooperative community employment is a
good option, especially in local village trades when supported by the combined efforts of a group of
persons with disabilities, their families, the community, vocational and social service organizations
and the health and education authorities. Government of India has schemes of micro financing through
National Handicapped Finance and Development Corporation (NHFDC) which can be approached
for initial financial support. Government also has job reservations for persons with disabilities. In
addition, Vocational Rehabilitation Centre (VRCs), are established for providing vocational training.
For further details see the website : www.socialjustice.net.
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Sex Education
Sumitra Mishra
Neera Malhotra
“I am not made of stones”—reply of a youth with multiple disabilities to a question ”Do you feel the
need for sex education?”
The growing concerns of parents and teachers of the population with sensory impairment along with
multiple disabilities, on how to deal with problems of sexuality, is the base for this chapter.

What is Sexuality?
The word sexuality has a broader meaning to it, but, certainly sexuality is and is not sex, or sexual
behaviour, or sex act, is or is not sexual feelings, and is and is not expression of our sexual selves.
In fact, sexuality is the combination of all this and more- a fine combination of the physical, emotional,
intellectual and social aspects of an individual’s personality which expresses maleness or femaleness.
Sexuality is seen and expressed in all our daily activities - work, expression of affection, responsible
parenthood, child-rearing, watching the television and many other activities of daily living. Another
meaning of sexuality is sharing intimacies with another person. It is important that people express
their sexual selves. This would apply to those having multiple disabilities as well, because they also
are sexual beings and have feelings and sexual desires as any other person. It is important to know
that all of us including youth with disabilities can express their sexuality, provided (a) one has overcome
barriers and has accepted one’s own self as worthy and (b) one is comfortable as a man or a woman.
Because our sexuality is such an important part of defining who we are, it is very important for us to
have information and guidance about our sexuality. Children with VIAD have the same rights,
regardless of their learning style, age, or level of functioning. Just like their nondisabled peers, they
have the right to enjoy and take pride in this part of human experience. Just like you and me, they
have a need to give and receive love and affection. Here comes the role of the parents and teachers
to develop a positive self concept and create an environment promoting free expression in a desirable
and socially acceptable manner.
Children with VIAD are not asexual, simply because they have a disability. Although some syndromes
and conditions may affect sexual development and functioning, most of these children follow typical
patterns related to the physical development of sexual traits and sexual drive.
The relevance of sexuality in the life of youth having multiple disabilities, and his/her family,
teachers and friends?

Where and When Does his/her Sexuality Begin?
For any child, it begins when s/he is born. The physical contact with his/her mother during cuddling,
feeding and rubbing of his/her body during bathing, all arouse pleasurable feelings. His/her interest
in own body—dressing, toilet training, going to school, learning to relate to other children, boy-girl
friendships, interaction with teachers, learning with teachers, learning respect for her/his body and
privacy of others, learning how to act towards strangers-all involve sexuality.
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In relation to sexuality, issues like masturbation, sexual desire, contraception, sex abuse and marriage
also come into consideration.

What Does Sex/Sexuality Education Mean?
Sexuality and sexuality education have different focus for the child with VIAD. Early on, the focus is
the development and self-expression related to gender identity, modesty, and appropriate interaction.
After the child establishes some of these basic concepts, specific information on menstruation, personal
hygiene, physical health and development, and prevention of sexual abuse must also be included.
For certain individuals, instruction may also need to include information about dating, sexual orientation,
practising safe sex and topics covered in more typical sexuality education programs. However, even
at that level, the focus is a little different since concept development is an ongoing issue for the child
with VIAD. It is important to keep in mind the Indian culture and practices while planning on sexuality
education.

Why is it Important to Address Issues Related to Sexuality?
One topic that is often difficult for most parents (and even most professionals) to think about is the
sexuality of a child with multiple disabilities. This is especially true when the child is young or if s/he
has significant developmental delays. Yet in our society, our gender defines who we are, influences
how we are valued, and dictates in part the rules society expects us to follow in our day-to-day life.
This alone is reason enough for parents to think about their child’s sexuality. When the child has
VIAD, there are even more reasons why this topic becomes a priority.

When to Start Sex/Sexuality Education?
For children with sensory impairments , and especially if s/he has significant developmental delays,
sexuality education should be a part of his or her instruction. Fundamental fact is that although there
may be many unknowns in relation to the child’s future, one can be certain that the child is always a
male or a female. S/he will have some aspects of sexuality that can be shaped with intervention. This
instruction is often the key to successful inclusion in society. It is never too early to start sex education
with a child. Sex education may be undertaken for developing concepts related to one’s own body
and behaviour.

What are the Issues that Lead Us to Believe it is Important to Advocate for Sexuality
Education that Begins At An Early age and Continues Throughout the School Years
and into Adulthood for those with VIAD?
There are several issues that are related to sex education, directly with reference to the child, with
reference to the society, to the parents and professionals working with the child having multiple
disability. These children do not have access to acquire skills in different settings with different sensory
inputs and this causes the child to miss out on informal instruction model of learning. When a child
watches others, interacts with one another, reads books or watches television, the feed back she
gets helps to conceptualize the importance of own individuality, own space and rationality to choose
the preference and interests. However, due to sensory impairment, the child does not get such
exposure and inconsistent information brings in confusion for the child, and that restricts him/her to
acquire correct way of expressing his/her own sexuality.
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Due to restrictions in incoming information, the child with multiple disabilities takes longer time to
acquire new skills, an early start of skills that are to be taught focusing on adaptability in the society
would be beneficial for the child. For example, preparing a young girl for her first menstrual period
should begin long before she is likely to start her period. It may start when she is very young by
learning basic body concepts and vocabulary. Developing instructional routines that include a strategy
for insuring privacy before undressing may take extra time and effort. However, if that is always part
of the dressing routine, when the child is quite young, it will be easier for everyone. Instruction in
personal hygiene, appropriate social behaviors with adults, and such skills should be started early
with outcomes in mind.
As the child grows older or moves to different environments, she may have difficulty in changing
established behaviours that are then perceived differently. For example, it may be difficult for a child
to shift from hugging everyone as a very young child to only hugging family membersand select
friends when s/he gets older. Parents and professionals need to imagine how the children’s behaviours
will be tolerated when they are adults. Some of these behaviours may place the child at risk for being
abused. Sense of touch is the primary teaching and learning channel for the child having VIAD.
When learning about sexual issues, this may come as a problem for the child, to understand the
difference. The sense of right touch and inappropriate touch is difficult to teach, as each one is
reaching the child through touch on most occasions.
As a parent or professional, there may be lack of information about sexuality that is needed to provide
support and instruction to the child with sensory impairment. Like the general public, many parents
may have a narrow definition of sexuality. Because they believe that their child is not capable of
having sexual relationships, marrying, or having children, they assume there is no need for physical
love or sexual expression. They tend to overlook the other aspects of sexuality such as gender
identity, appropriate touch, modesty, and physical development. They view their child as different
from other human beings in this area of development.
Some parents understand that their child will develop sexually and may seek out ways to express his
or her sexuality. Still, they are not sure how to support their child in this area of development. How
can they include their child with VIAD in typical age-appropriate activities that allow him or her to
explore sexuality? Parents may view providing instruction in sexuality as encouraging activities beyond
the child’s understanding.
As parents and educators, our responsibility is to meet their needs in becoming sexually competent.
They have a right to experience this rich and important aspect of being human. We owe it to them to
become knowledgeable about their needs in this area and to provide the support and instruction they
require. Sexuality education is a critical and frequently neglected area of instruction and it is important
to learn all one can, and start early to instruct child with sensory impairment about his or her
sexuality.
Activity : Write down all the needs a youth with VIAD would have, select the parental and
professional issues related to the respective need.

401

Creating Learning Opportunities

What are the Specific Sexual Behaviours?
Privacy : VIAD, restricts the development of the concept of privacy, and learning by observation in a
child. Therefore, the child does not develop the concept of privacy during toileting, bathing or changing
clothes. At times, it is due to lack of awareness or lack of sensitivity on the care taker’s part to focus
on this aspect in their daily schedule. Every time, the caretaker takes the child to the toilet, s/he must
teach the importance of privacy and closing the door. Child’s own private time must be scheduled for
a free expression.
Appropriate touch : Sense of touch is the primary teaching and learning channel for the child having
VIAD. When learning about sexual issues, this may come as a problem for the child, to understand
the difference. The sense of right and inappropriate touch is difficult to teach, as often each one
reaches the child through touch. The child needs to be taught that touch has different meaning,
people around us touch for different reasons, touch can be used for getting attention and so on.
Teacher should teach that touching is the basic social skill that helps in increasing body awareness,
but, must develop other modes through which information can be provided to the child by redirecting
the touch.
Menstruation : Menstruation is an important concern for a growing female child and needs focus at
an early stage. It is difficult for her to relate as she is not aware of expected behaviour from her, and
the expression to make others know about her discomfort. Due to her disability, it becomes difficult
for her to presume or ask questions related to changes occurring in her body.
Before she starts with her menstrual cycle, it is important to introduce the vocabulary such as “pain”,
”clean” ,”dirty”, ”wet’, ”private”, “wait”, ”throw away”. Development of plan along with the parents that
would include training in handling sanitary pad, maintaining hygiene, sharing/ communicating own
experience(pain/discomfort), accepting and adapting to own mood swings, would help her to prevent
anxiety giving situation for her.
Masturbation : As a young adult, exploration of own body and seeking pleasure out of it, is very
common for those having sensory impairment. Depending upon the degree of sensory loss, the
centre of energy revolves around the body. Communicating family values and social behaviour is
important, that would also develop the concept of privacy. It is important to develop strategies to help
the individual identify safe objects as a tool for masturbation. The individual may seek pleasure from
a peer, through touch or rubbing, that may not indicate the affection attached to it, s/he may only use
the other (passive) as a tool to satisfy own need, this is molestation, hence needs direction. As a care
giver, one may wish to ignore, rather than address the problem, may be due to apprehension, which
may increase the problem. There is also a time when both parents and teacher do not agree with one
another on the sexuality issues related to the child, that brings in contradictions. If you, as a teacher
take the responsibility to reach out to the child and train the young adult on the concept of own body
and privacy, through an effective management plan, this will facilitate the young adult to deal with
himself effectively. As a teacher, one should be firm in deciding when, where and how to give time
and privacy. Working on alternative activities and procedure will help to divert / channelise the energy
levels.
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Sexual Abuse
This is a highly critical issue in all children including those with VIAD. Due to limited language abilities
to communicate, they are unable to protect themselves from becoming a victim. In addition, their
poor social skills may mislead people interacting with them.
The learner must be taught self defence techniques to protect self from sexual abuse. It is essential
to know who all interact with the persons with VIAD and what is their background is. Touching the
persons without permission should be discouraged. Interacting with others using appropriate touch,
restricting hugs and kisses, can prevent the child from possible abuse. Long periods of isolation
should be avoided. Communicating “displeasure”, “help”; shouting and hitting when needs to protect
self must be included in the plan to teach the person with VIAD. When interacting with others,
appropriate social behaviour must be observed.
Some of the common myths perceived by non disabled people are listed below. These myths are not
just limited to family members and general public, but are also seen being believed by trained
professionals working with persons with disabilities (PwD). It is important that the myths are discussed
and the facts are communicated clearly and practised consistently.

Myths and Facts :
Myth 1: PwDs do not have sexual needs!
Fact 1: PwDs have normal physiological and sexual needs.
Myth 2: PwDs are over-sexed!
Fact 2: PwDs have similar sexual needs as their nondisabled peers.
Myth 3: PwDs will have to control their needs!
Fact 3: PwDs will have to meet their needs!
Myth 4: PwDs will learn to take care of it themselves!
Fact 4: PwDs also need help……Big time help!
Myth 5: PwDs are showing that they are naughty and deviant!!
Fact 5: PwDs are screaming out for some attention and love.
Myth 6: PwDs do not feel emotions/cannot maintain relationships!
Fact 6: They need to feel important and sense of belonging.
Myth 7: Sexual behaviour is not the teachers/schools problem!
Fact 7: Family and teacher need to stand together on this
Myth 8: Only adolescents/adults can have sexual needs!
Fact 8: Younger children can also show ‘sexual’ behaviours!
Myth 9: Marriage will solve everything!
Fact 9: The person needs to be prepared for marriage.
Myth 10: In India, we do not talk about ‘sex’ openly!
Fact 10: Indians also lead an active and healthy sexual life.
Environment that encourages healthy sexual development
•

Developing body concepts: Creating environment to explore and accept one's own body and
bodily changes.
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•
•
•
•
•
•
•

•

Established routines to be maintained as it helps the individual to anticipate next task. This helps
him/her to prepare self for the environment.
Concept of privacy needs to be taught in very simple steps from early childhood.
Effective management plans should be followed by the entire team.
An appropriate demonstration of love and care needs to be practised.
Ignoring means accepting – that is the message to the child. Addressing the situation and working
for the solution will help the child to channelise his /her energy levels.
Always give an alternative, rather than control and stop the child even when indulging in self
stimulating behaviour
Plan as many big body movement games as possible for the younger children, which will help
him/her to explore own body and body awareness and acceptance. Healthy involvement of the
environment acts as the pathway to reach the otherwise not reaching emotions of the child.
Remember – you and me have gone through similar experiences.

Things to Remember
•
•
•
•
•
•
•

•
•
•
•
•
•

Sexuality is the basic human right.
Sexuality is an important aspect related to all including children with VIAD.
Children with sensory impairments are not asexual.
Addressing sexuality related issues are important for healthy and overall development of an
individual.
Sexuality education should start right from the beginning to have an effective transition of an
individual with VIAD.
There are many issues related to sexuality in the child, parent and teacher.
Not only does the child or youth with visual impairment and additional disabilities need to learn
about coping with new ‘sexual’ needs, but parents, teachers and other adult members around
the person need to learn new skills to respond to the situation.
An effective plan incorporates all the issues related to sexuality.
Sexuality education is a priority for instruction.
There are several myths and facts related to sexuality.
One must take into consideration the role of environment in developing healthy sexual behaviour.
All behaviours communicate something – even the sexual ‘behaviour’. We have to try and
understand the intent the person is communicating through this behaviour.
Sexual desires cannot be stopped. But alternative modes of expression that are more acceptable,
appropriate and dignified can be taught!!
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